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About Connect.Ed
Connect.Ed provides professional learning on trauma-informed education and care.

As our name suggests, we promote a regulatory and relationship-based approach to supporting
children’s learning and development. This approach is different to a ‘traditional’ behaviour-
management approach and, instead, focusses on supporting children to regulate their emotional
experiences using their emotional connection with Educators.

Using a capacity building strategy, Connect.Ed’s purpose is to build Educators capacity to
understand the impact of trauma and strengthen their skills in responding to and managing trauma-
based and challenging behaviours.

The support early childhood professionals receive from Connect.Ed Child Development Practitioners
builds their capacity to promote inclusive trauma-informed relationships and environments.

We translate the complex neuroscience of brain development and trauma into practical, hands-on
approaches that early childhood professionals can use every day. We are a multidisciplinary team
of professionals, and we value the different disciplines and the diverse perspectives that each of
our team members bring.

Trauma-Informed Community of Practice

Connect.Ed facilitates (free) monthly 'Trauma-Informed Community of Practice' meetings for early
childhood education and care services who have accessed our intensive support.

These meetings are an opportunity for early childhood professionals to connect with colleagues, share
knowledge and experiences and reflect on the benefits of a trauma-informed ECEC program.

Executive Summary

Early childhood is a critical period of development as it lays the foundation for a child's physical,
emotional, and cognitive growth. During this period, the brain undergoes significant growth and
development, forming neural connections that shape a child's lifelong learning, behaviour, and
health.

Research has shown that children who experience positive early childhood experiences, such as
nurturing care, positive interactions with caregivers, and access to quality education, have better
outcomes in later life. These outcomes include improved academic achievement, better mental and
physical health, and increased social and emotional competence.

Conversely, children who experience adverse early childhood experiences, such as neglect, abuse,
and poverty, are more likely to experience negative outcomes in later life, including lower academic
achievement, poorer mental and physical health, and increased risk of substance abuse and mental
health disorders.

Executive Summary
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Executive Summary

Early childhood is a critical period of development as it lays the foundation for a child's physical,
emotional, and cognitive growth. During this period, the brain undergoes significant growth and
development, forming neural connections that shape a child's lifelong learning, behaviour, and

health.

Research has shown that children who experience positive early childhood experiences, such as
nurturing care, positive interactions with caregivers, and access to quality education, have better
outcomes in later life. These outcomes include improved academic achievement, better mental and
physical health, and increased social and emotional competence.

Conversely, children who experience adverse early childhood experiences, such as neglect, abuse,
and poverty, are more likely to experience negative outcomes in later life, including lower
academic achievement, poorer mental and physical health, and increased risk of substance abuse
and mental health disorders.

Given the crucial role that early childhood experiences play in shaping a child's future, it is
essential that we prioritise early childhood education and care to ensure that every child has access
to the resources and support they need to thrive.

In this submission, Connect.Ed aims to:

e Raise awareness of current exclusionary practices in early childhood settings and the
associated negative outcomes for children,

e Provide recommendations to the Royal Commission on establishing policies and practices to
prevent exclusionary practices from occurring,

e Provide recommendations on collating data on rates of exclusions in early childhood
settings to eliminate and discrimination and racial disproportionality,

e Highlight workforce capacity building programs, and

e Identify potential models for support.






The Importance of the Early Years

Research tells us how crucial the early years are for establishing trajectory for the rest of a child’s
life. The first 1000 days of life are of immense importance for a child's overall development and
future wellbeing, including but not limited to, the following important factors:

1.

Brain Development: The brain experiences its most rapid growth during the first 1000 days.
Neural connections and pathways are formed, establishing the foundation for all future
cognitive, social, and emotional abilities. A rich and stimulating environment during this
period promotes optimal brain development.

Cognitive and Language Development: The early years are a sensitive period for language
and cognitive development. Babies and toddlers absorb information from their
surroundings, forming connections and learning at an astonishing rate. Early exposure to
language, interaction, and age-appropriate stimulation can significantly impact a child's
language skills, intelligence, and problem-solving abilities.

Social and Emotional Development: The first 1000 days are crucial for building healthy
emotional bonds and social connections. Responsive and nurturing caregiving supports the
development of secure attachment relationships, which foster emotional regulation,
empathy, and social skills. Positive social interactions and experiences during this period
contribute to a child's social and emotional well-being throughout life.

Long-Term Health: The foundations of long-term health, including physical and mental well-
being, are laid during the first 1000 days. Adequate nutrition, a healthy environment, and
responsive caregiving during this period can help prevent the onset of chronic diseases
later in life, such as obesity, diabetes, and cardiovascular problems.

Intervention Opportunities: Early interventions during the first 1000 days can have a
significant impact on children's developmental outcomes. Identifying and addressing
developmental delays, disabilities, or health issues early on can help mitigate their long-
term effects, promoting better overall development and quality of life.

It is during the first three years of life that 90% of brain growth occurs.

During the first three years of life, children’s brains are developing rapidly, influenced both by
genetics and experiences. This highly sensitive period is therefore critical to ensure that every child
is able to realise their future potential. If early adversity is not mitigated, vulnerability can impact
on lifelong learning, behaviour and health (Center on the Developing Child at Harvard University,

2016).



Early Investment

In addition to the social benefits of early intervention, Nobel Laureate Professor James Heckman’s
modelling predicts a return of 13.7% per annum for every $1 spent on effective early childhood
programs, which is realised through reduced crime, workforce participation, higher education
levels and better health outcomes.'

The Australian Child Maltreatment Study (ACMS) conducted the first national survey to examine
child maltreatment in detail, focussing on its various forms and the associated health and social
consequences. The study, led by Professor Ben Mathews and funded by the National Health and
Medical Research Council, surveyed over 8,500 Australians aged 16 and above to gather
comprehensive information about their experiences of child maltreatment. The study highlights the
urgent need for increased investment and improved prevention strategies to address child
maltreatment, given its significant contribution to the nation’s health and economic burden.?
According to a Productivity Commission’s 2020 estimate, mental ill-health and suicide costs the
nation around $200-220 billion, annually.?

Preventing child maltreatment also offers long-term benefits by breaking the cycle of
intergenerational disadvantage and reducing the risk of mental health disorders among future
generations.



South Australian Children

South Australia has higher levels of social and economic disadvantage compared to other
Australian states and territories.” The link between socio-economic disadvantage and children’s
development suggests a possible explanation for the comparatively lower learning and
developmental outcomes observed in South Australian children, when compared to their peers in
other states.

AEDC:

The Australian Early Development Census (AEDC) is a nationwide census of early childhood
development, collected triennially since 2009. It provides a snapshot of children's development that
can inform communities and support planning, policy and action. The AEDC measures foundational
skills and capabilities of children. Children with scores in the ‘developmentally at risk’ and
‘developmentally vulnerable’ bands are likely to face ongoing challenges in the social and learning
environment at school. South Australia is one of the only jurisdictions to show a steady increase in
the proportion of children developmentally vulnerable on one or more domains at school entry.

According to the 2021 AEDC, almost one quarter (23.8%) of South Australian children are
developmentally vulnerable on one or more domain.’ This is higher than the national average
(22%) and shows a decline in developmental readiness in South Australian children since the
census began in 2009. Other states, notably Western Australia and Queensland have seen an
improvement in child developmental measures over multiple years. This means that, despite efforts
across the system, some children are not meeting developmental milestones, suggesting there is
more work to be done to support South Australian children and their families.

NAPLAN:

The National Assessment Program - Literacy and Numeracy (NAPLAN) is a nationwide
standardised testing program for Australian children. It was introduced in 2008 and is conducted
annually for students in years 3, 5, 7 and 9. NAPLAN aims to assess and track students’
proficiency in literacy and numeracy skills, providing valuable information about their education
progress and identifying areas that may require additional support or improvement.

The 2022 NAPLAN results revealed that South Australian children have fallen below the national
average across various subjects, including reading, writing, and numeracy, reflecting a concerning
trend in the state’s educational performance.®

NQS:

The National Quality Standard (NQS) is a framework implemented in Australia to assess and
improve the quality of early childhood education and care (ECEC) services. It sets a benchmark for
quality across various aspects of ECEC, including educational programs, children's health and
safety, physical environment and the qualifications and ongoing professional development of staff.

Based on their performance, ECEC services can receive the following NQS ratings:

1. Working Towards NQS: Services that are not meeting the benchmark for quality.
2. Meeting NQS: Services that are meeting but not notably exceeding the benchmark for quality.
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3. Exceeding NQS: Services that are notably exceeding the benchmark for quality.

According to the latest National Quality Framework (NQF) Snapshot, there has been a decline in
the quality of early childhood education and care (ECEC) services in Australia. While most regions
were previously improving, divergences have emerged, with some areas maintaining momentum
while others have seen a decrease in quality. Notably, South Australia has experienced a decline

in the percentage of services ‘Meeting’ or ‘Exceeding’, and an increase in the number of services
'Working Towards' the NQS.

Whilst some divergencies could be attributed to variability across jurisdictions in the Assessment &
Rating process, these findings, combined, underscore the need for a stronger focus on early
intervention and support for vulnerable children in South Australia to address these areas of
disadvantage.

Child Protection:

In South Australia, one in three children is reported to the Department for Child Protection by age
10.7 This alarming statistic could be attributed to an increasing number of families struggling with
mental health, substance abuse, homelessness and family and domestic violence.

According to statistics reported in June 20218, South Australia has emerged as the state with the
second-highest number of children in out-of-home care, per capita. The data reveals that 11.8
children, per 1,000, were living in out of home care.



"

The Impact of Trauma

Exposure to trauma can have a profound and lasting impact on children, affecting their physical,
emotional, and psychological well-being.’

It is important to, firstly, recognise the prevalence of childhood trauma as well as the impact, in
order to provide appropriate support and interventions within the early childhood education and
care setting. By understanding and addressing the impact of childhood trauma, we can work
towards creating a safer and more nurturing environment for children, promoting their overall
wellbeing and healthy development.
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Exclusionary Practices

Exclusionary practices are stressful and negative experiences which are experienced by too many
South Australian children. Such practices influence a child’s academic and social trajectory,
impacting their capacity for healthy social development, further compounding the developmental
issues associated with exposure to trauma in the early years.

CASE STUDY: HENRY

My name is Henry and I’'m four years old. I'd describe my life as ‘chaotic’ and, even though I’'m only four, I've seen and
experienced things | shouldn’t have.

As a baby, | relied on my Mum to regulate my stress, but she has her own struggles, so I've never really experienced co-
regulation. Without someone there to consistently provide support during those stressful times, | wasn’t able to develop
skills to self-regulate.

Mum needed a break at home, so she enrolled me in an early childhood service where | was attending five days per week.
Things were tricky from the start. There are a lot of other children and | find the environment overwhelming.

I really like things to be predictable and consistent, so | know what’s coming next but, there are a lot of transitions
throughout the day and, sometimes, that makes me feel like | don’t have any control over what’s happening to me and
things spiral out of control.

Sometimes all the noise and movement in the environment makes me feel unsafe and my body gets ready to fight or run

away. | don’t mean to do it. It just happens. It’s like | flip my lid and | can’t control my body. | wish the educators knew that
| don’t mean to behave like this. | can’t help it.

I've never really experienced a safe and consistent relationship, which makes it difficult for me to trust people, but | do
really like the educators. They’re nice and | know they want to help me.

| just feel like I’'m so preoccupied scanning the environment for danger that | can’t concentrate on anything else. It makes it
difficult for me to remember the things we’re learning, and | feel like I’'m falling behind the other kids.

The educators created a Wellbeing Plan where they documented their observations of my interactions, but my behaviours
are difficult to track, and my ‘explosive’ responses seem disproportionate and unprovoked.

Before Dad went to prison, he was the safest person in our house. No-one hurt him because he was so big and scary. |
guess | learned that from him.

Some of the educators requested professional learning to better understand my behaviours, however, due to lack of
available funds, their request was denied. | know they’re doing their best but, sometimes, it’s not enough.

I’'m trying really hard to make friends with the other children but it’s hard when | misread their cues and react the way | do.

The educators had concerns for the safety of other children, because | kept lashing out, so they had a meeting with Mum
and suggested that we reduce the number of hours | attend, to make it more manageable for everyone.

It wasn’t more manageable for Mum, though, and she didn’t cope with me at home, so she enrolled me in another centre,
further from home.

Even though | really struggled to make friends and trust the educators at that first centre, it was difficult for me to lose
those relationships and it made it even harder for me to settle in at this next place.

There were issues within my first week, so they told Mum that the environment wasn’t a good fit for me and asked us not
to come back. This has made things really tricky for Mum and I’'m worried about her mental health. I'm not sure what will

happen but I’'m anxious about going to another early childhood centre.

*To protect the child and family’s identity, the child’s name has been changed.
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ECEC Services as Protective Institutions

The benefits of ECEC are well documented, therefore positioning it as a powerful strategy to reduce
child development inequities. However, developmentally vulnerable children are often
underrepresented in such programs, often due to exclusionary practices.'®

Exclusionary practices reinforce negative attitudes towards learning and, as such, are associated
with negative educational and life outcomes.''*'*' Not only do exclusionary practices have the
potential to hinder children’s social-emotional development, but they also remove the child from
environments that serve as protective institutions and provide enriching experiences that contribute
to healthy development.

ECEC services provide significant opportunity for early intervention (for disability or mental health
issues) and exclusionary practices can delay or remove the child’s opportunity to access such
necessary supports. As a result, they may not receive the referrals or additional supports required
and evidence is well established that early intervention is critical.

Further, exclusionary practices can lead to increased family stress, compounded by the added task
of finding another suitable early childhood service. The gap in access to ECEC leaves working
families in difficult situations and unemployed families facing additional challenges.

Often, the children missing out on access to ECEC are the ones who would benefit most. A range of
studies highlight substantially greater impacts on cognitive and social and emotional outcomes for

developmentally vulnerable children.''¢

Exclusionary practices should be viewed as misinformed policies and/or insufficient professional
learning and support for educators, attributed to the lack of infrastructure and workforce support
within the ECEC sector. |t is therefore critical that the ECEC sector prevent, reduce and ultimately
eliminate such harmful practices by establishing developmentally appropriate and trauma-informed
policies by providing necessary supports for ECEC educators.

Regulation 168(2)(j) of the Education and Care Services National Regulations requires all early
childhood services to have policies and procedures in relation to interactions with children, which
outline a clear process for guiding children’s behaviour, based on current recognised approaches
and with a focus on maintaining the dignity and rights of each child."” However, the National Law
and National Regulations do not currently stipulate any specific requirements for behaviour
guidance plans.



15

Recommendation 1:

To ensure that all South Australian children have equitable access to ECEC, Connect.Ed
recommends that the Royal Commission release a policy statement on exclusionary practices in
early childhood services to prevent and, ultimately, eliminate such practices. Such practices should
only be used in extraordinary circumstances where a serious safety concern exists and cannot be
reduced or eliminated by the provision of reasonable [trauma-informed] modifications or supports.
The state-wide policy should outline procedures that must be taken before exclusionary practices
can be considered, including observations from an allied health professional, implementing
environmental modifications, engaging in collaborative discussions with parents and caregivers and
tailored professional learning.
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Missing Data

Aboriginal and Torres Strait Islander children experience racial disproportionality in accessing
ECEC as they are 67% less likely to attend than non-Indigenous children and, as a direct result,

are 2.5 times more likely to be developmentally vulnerable in two or more domains by age

five.'® Despite efforts taken in the past to close the gap, Aboriginal and Torres Strait Islander
children still face many barriers preventing them from accessing the vital care they need in the
early years, further exacerbating existing inequalities. ECEC represents an opportunity to attenuate
these issues during such a developmentally important window.

Among the many issues that disproportionately affect Aboriginal children is exclusionary practices.
Currently, no data set exists to record the exclusionary practices occurring within ECEC." Without
such a record, it is difficult to ascertain gender and racial disparities, however it is evident that
exclusionary practices are being disproportionately applied within the school setting towards
Indigenous students.?® These children are being left behind. This issue warrants immediate action to
ensure the safety and wellbeing of all South Australian children.

Recommendation 2:

Connect.Ed recommends that departmental authorities track data on the rates of exclusionary
practice occurring within early childhood settings, ensuring that data is disaggregated by gender,
disability status and culture to track disparities and ensure that policies do not disproportionately
impact any particular group of children.
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Professional Learning

Exclusionary practices highlight the need for professional learning focussed on supporting
developmentally vulnerable children, developmentally appropriate practice and guiding
challenging behaviour. Several factors related to the overall quality of the program are predictive
of exclusionary practices, such as educator qualifications and access to ongoing professional
development.

Early childhood educators are at the frontline when responding to children’s behaviour, so
ensuring that these providers are adequately equipped to support children through a culturally
responsive and trauma-informed lens will have an immediate and lasting impact on reducing ECEC
exclusionary practices.

Despite a clear need, the current Diploma of Early Childhood Education and Care course does not
include any units on trauma-informed practice.

In order to ascertain the needs of the ECEC sector, Connect.Ed conducted a survey of 244
Australian Educators. Participants reported between 1-43 years of experience in the ECEC sector,
with qualifications varying from ‘Working towards Certificate 111’ to ‘Postgraduate Studies’.

80% of respondents did not believe their formal training included adequate information on trauma-
informed practice. Further, 98% indicated that they would like to access professional development
on trauma-informed education and care, however, the majority of respondents (70%) cited ‘cost’
as the most significant barrier, followed by issues regarding the timing of the professional learning
being offered.

Participants also offered the following reasons for not accessing professional learning:

e ‘Getting time off work.’

e ‘Time out of the centre to attend workshops.’

e ‘Lack of leadership understanding to support staff in professional development
opportunities.’

e ‘Time constraints ... my work doesn’t allow for much time to pursue professional
development.’

Similar studies found that early childhood professionals reported that ‘challenging behaviour’ is the
topic on which they required further support.’ Without specific training, it can be difficult to
determine which behaviours are developmentally appropriate and/or trauma-related, which could
potentially lead to labelling a child and their behaviours as challenging and/or problematic and
lead to inappropriate and punitive responses.

When invited to provide further commentary on the topic, participants provided the following:

‘It is imperative that educators in the early years understand the impact of trauma on children.
Even more so after the global pandemic.’

‘Trauma informed care is certainly lacking from most formal learning for teachers and educators.’

‘Our service is in need of trauma informed training.’
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‘Definitely an area | want to expand my learning in, particularly to be able to effectively support
a recently enrolled child who has experienced trauma.’

‘It would be fantastic if the Cert 111 and/or Diploma had trauma-based care either as a complete
unit or as part of a unit.’

‘PD is another educator expense which also requires hours outside of work.’
‘Such a need for these skills to be gained in [the] early childhood sector!!’

‘As an educator, | consider cost to be one of the main barriers to my professional development
and training. Attending some classes or seminars requires paying a high fee, which can be a
financial burden for an educator like me. | have also come across training courses that are not
relevant to my needs, so there is no point in attending them. In addition, due to my usually busy
work schedule, the time and length of some of the training is not suitable for me, which is also one
of the obstacles to my participation. | am looking forward to more training opportunities that can
better meet my professional development needs and provide more flexibility to fit into my daily
work and personal life.’

‘Trauma informed practices have been vital in the development and understanding of children's
behaviour and working with families from a range of backgrounds. Formal training for all ECEC
teams would benefit life-long skills for children and educators.’

‘| believe that maintaining up to date knowledge regarding how to support children who have
experienced trauma is extremely important when working with educators who are with these little
ones daily.’

‘Trauma informed practice should be included in all educational qualifications undertaken. Trauma
looks different for so many children and families it is not always as we imagine.’

‘Il feel all educators in the early years learning settings need to have access to" trauma training/
trauma informed practices". Formal trauma training should be a requirement with a commitment to
ongoing training. | feel the ECEC sector is at breaking point, not only do we have an educator
shortage Australia-wide but we also have educator burn out. Educators are providing education
and care for our most vulnerable citizens who have experienced or are experiencing some kind of
trauma. We continue to see the affects that Covid has had on families, children and our
community. We are experiencing a very large number of children who display challenging
behaviours, and a larger number of educators who don't know how to support the
children/families who have experienced trauma. Early intervention is EVERYTHING and | believe if
we can educate our educators to understand the effects trauma has on children/families, they can
lead, care and educate with knowledge and compassion. This would benefit all children, families,
communities and us as a society. TO do this amazing work in ECEC we need funding!! Thank you’

‘I feel like there needs to be an introductory course for Educators starting out that must be
completed prior to working with children - particularly Active Supervision and Emotional
Regulation to help Educators understand what and why we see some of the responses from
children that we do.’
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Workforce

A recent survey of almost 4,000 Educators revealed that almost three-quarters (73%) plan to leave
the ECEC sector within the next three years.?? Further, Educators reported that COVID has
exacerbated existing issues, due to managing a more stressful and anxious working environment
since the pandemic began. Not only are Educators reportedly feeling stressed, just under half
(49%) of educators said they have needed more time to manage children’s anxiety, and just over
half (53%) said they have needed more time to manage parent anxiety (United Workers Union,
2021).

There is well established evidence stating that access to relevant professional learning leads to
Educators who are statistically more likely to be satisfied with their jobs, therefore increasing
retention rates.?

Educators are instrumental in providing high quality early learning programs. Given the importance
of the early years, it is critical that we invest in a highly skilled workforce, which includes targeted
professional learning, using models such as the ‘School Readiness Funding Menu’ implemented by
the Department for Education, Victoria.?* The School Readiness Funding (SRF) Menu of evidence-
informed programs and supports addresses the 3 priority areas for SRF:

e communication (language development)
e wellbeing (social and emotional)
e access and inclusion.

In order to achieve a truly high quality ECEC system, we need to build the capacity of the current
workforce by improving access to and adequately funding professional learning.

Proportionate Universality

Using a data-driven approach, professional learning opportunities could be provided to
communities experiencing socio-economic and child development vulnerabilities in the first instance.
Assessments could be made using existing tools, such as AEDC data. Further, it is recommended
that any ECEC service accessing Additional Child Care Subsidy (ACCS) funding should be
provided access to trauma-informed professional learning.

The ACCS is a federal program that provides financial support to families with children who are at
risk of serious abuse or neglect. The subsidy amount generally covers the full cost of child care. In
June 2022, a total of 39,720 children were actively accessing the ACCS in Australia.
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Ongoing Support

To further prevent exclusionary practices, educators should have access to additional support from
specialists, such as early childhood consultants, to provide assistance in identifying and supporting
children to access ECEC, referring children and their families, conduct in-depth observations,
identifying additional services if required, provide support to develop individual support plans and
further build capacity of the educators to implement the individual support plans and engage in
reflective practice. Such reflective practice offers support for early childhood professionals to
explore trauma-informed practice and to build the capacity for vicarious resilience.

Further, the Royal Commission provides opportunity to develop a ‘Behaviour Support Hub’; a state-
wide response system to provide a single point of entry when support is required for children
demonstrating challenging behaviours. Request for support could be generated by Educators,
following an identified need. The Hub could implement preventative structures and determine
appropriate interventions, as well as coordinate targeted professional learning, consultation and
resources.

Recommendation 3:

Connect.Ed strongly recommends that all early childhood professionals in South Australia be
provided access to funded trauma-informed professional learning and reflective practice supports
to build educator capacity. This recommendation acknowledges the significant impact of trauma on
young children and emphasises the pivotal role of early childhood professionals in supporting their
wellbeing.
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The Vision

Aligning with the National Framework for Protecting Australia’s Children?’, the National Plan to
Reduce Violence against Women and their Children?, the National Agreement on Closing the
Gap?, and the National Strategy to Prevent and Respond to Child Sexual Abuse?, there is a
shared commitment to diminish child maltreatment and mitigate its consequences.

Every South Australian child deserves the opportunity to reach their full potential.

Early childhood education and care services act as protective institutions for developmentally
vulnerable children, however these environments can be the source of further harm and re-
traumatisation if Educators are ill-equipped and do not recognise the potential impacts of childhood
trauma.

The Royal Commission provides opportunity for widespread and concerted effort to reduce
exclusionary practices currently occurring and ensure that the most vulnerable children are able to
equitably access ECEC alongside their peers.

We know the early years are the most important, which is why we have a responsibility to set
infants and toddlers on a positive trajectory. Through nurturing relationships and capacity building
we can ensure that all South Australian children have the early experiences they need to thrive.



Summary of Recommendations

1.

To ensure that all South Australian children have equitable access to ECEC, Connect.Ed
recommends that the Royal Commission release a policy statement on exclusionary
practices in early childhood services to prevent and, ultimately, eliminate such practices.
Such practices should only be used in extraordinary circumstances where a serious safety
concern exists and cannot be reduced or eliminated by the provision of reasonable
[trauma-informed] modifications or supports. The state-wide policy should outline
procedures that must be taken before exclusionary practices can be considered, including
observations from an allied health professional, implementing environmental modifications,
engaging in collaborative discussions with parents and caregivers and tailored professional
learning.

Connect.Ed recommends that departmental authorities track data on the rates of
exclusionary practice occurring within early childhood settings, ensuring that data is
disaggregated by gender, disability status and culture to track disparities and ensure that
policies do not disproportionately impact any particular group of children.

Connect.Ed strongly recommends that all early childhood professionals in South Australia
be provided access to funded trauma-informed professional learning and reflective practice
supports to build educator capacity. This recommendation acknowledges the significant
impact of trauma on young children and emphasises the pivotal role of early childhood
professionals in supporting their wellbeing.

We would welcome the opportunity to discuss the ideas in this submission. For more information,

please contact Kerra-Lee Wescombe, Director at Connect.Ed _
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